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Abstract 

The study explores the attitudes of English as Foreign Language (EFL) teachers about the higher education 

scenario in India. Qualitative interviews conducted with a diverse range of EFL teachers then throw light on a 

few critical issues concerning challenges in teaching, institutional support, and technology integration in 

teaching languages. The result showed that, despite teachers claiming they are willing to engage the students 

and improve learning outcomes, they are faced with great difficulties such as inadequate resources, limited 

opportunities for professional development, and mixed levels of support from the administration. The study 

stresses the need to promote a collaborative teaching culture on campus and conduct relevant training so as to 

assist teachers in addressing changing educational demands. This advocacy for EFL teachers is believed to 

provide valuable insights and contribute toward enhancing the very issue of English language education in 

India's higher education framework.  

Introduction 

“Systematic Barriers and Innovations in EFL Teaching across Indian Higher Education” represents the 

intricate realities of English as Foreign Language (EFL) educators in the scenario of higher education in 

India. Globalization affects almost all educational orientations; English is certainly the most important 

language to organize communication and academic achievements by using it. The article aims to provide an 

opportunity for EFL teachers to share their experiences, challenges, and perceptions regarding the dynamics 

of the changing educational environment in India and how these influence classroom practices and student 

achievement. 

 

The higher education system in India is characterized by diversity and rapid evolution, with a large number 
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of institutions that have been set up to meet international standards. Though with its troubles, which may 

include a wide range of levels of institutional support, variable availability of resources, and differing 

pedagogical approaches, the article aims at bringing to the fore the voices of the EFL teachers that would 

represent their unique viewpoint about teaching contributions towards language acquisition and intercultural 

communication in this compressed and increasingly interdependent world. 

 

Understanding the experience of EFL teachers is essential for pinpointing aspects on which the higher 

educational system in India could work. By listening to their voices, one would also be able to make sound 

policy and curriculum decisions for the improvement of English language instruction. This article not only 

throws up the voices but also adds to the academic discourse to such discussions in language education 

besides being useful for the stakeholders in trying to establish a better working and learning environment for 

a greater number of scholars across India.  

1. Background EFL Teaching in India 

The teaching of English as a Foreign Language (EFL) has changed over the years in India, from the period of 

British colonialism when English served merely as a language of administration and elite education. In the 

post-independence period, English became a medium of higher education and international communication, 

thus becoming integrated into various curricula. The very process of globalization and the need for English in 

the professional fields have given choice importance to EFL teaching in the context of higher education in 

India. Despite the challenges posed by the varying degrees of access to quality resources and quality training 

of teachers, EFL teachers have made attempts to adapt their methods and approaches to best suit the varying 

needs of students in different parts of India, thereby representing a fluid and dynamic scenario with great 

relevance to both local contexts as well as international standards. 

 

1.1. Importance of Teacher Perspectives 

The perspectives of teachers are vital in understanding highly churning dynamics of higher education, which 

comes into play in India when considering English as a Foreign Language (EFL). Challenges and 

opportunities are placed before educators, determining what will ensue in crafting curricula, teaching 

strategies, and forms of student engagement. Sharing their experiences and opinions enhances the 

understanding of pedagogical practices and institutional policies, shaping an environment conducive to 

academic excellence and cultural relevance. Consequently, the recognition of teacher perspectives will also 
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assist in designing better professional development programs that meet educators' actual needs, resulting in 

furthering the quality of education that higher education institutions in India provide to their students. 

2. Methodology 

2.1. Research Design 

There is a strong probability that this study under consideration, titled “Systematic Barriers and Innovations 

in EFL Teaching across Indian Higher Education”," is qualitative in nature with semi-structured interviews 

for the collection of in-depth insights from EFL teachers of different higher education institutes in India. This 

allows the researcher to understand their personal experiences, the challenges faced in the teaching 

environment, organizational support, as well as pedagogical practices. The selection of the sample might also 

be purposive sampling to include representation from all parts of India and types of institutions to add 

content richness to the data collected. Data collection would typically involve thematic coding for finding out 

common themes and patterns from the interviews to give a whole perception about the EFL teaching 

landscape of Indian higher education. 

2.2. Participants 

Considering the assortment of English as a Foreign Language teachers selected from various higher 

educational institutions, the study would mostly consist of experienced and novice instructors from as many 

places and as different from universities, colleges, or types of institution as technical institutes; all 

institutions are in India. This variety would bring different opinions on the challenges and opportunities that 

EFL teachers encounter in the Indian higher education system. Purposive sampling was employed to select 

participants whose insights would reflect the fine-grain complexities of teaching English in a multilingual 

and multicultural environment and accordingly provide them with a better choice of feeling and 

understanding. 

2.3. Methods of Data Collection 

Employing an appropriate mixed-methods design brought both qualitative and quantitative tools for data 

collection to try and understand well the experiences and perceptions of teachers of English as a Foreign 

Language (EFLs)-related returns. Surveys were administered to quite a varied sample of EFL teachers in the 

higher education institutions around India. This allowed collecting quantitative data about their practices, 

challenges, and support from their institution. In addition to surveys, semi-structured interviews were 

administered to a few selected participants to gain in-depth qualitative perception about their experiences and 
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thoughts on the higher education environment. Such combinations of methods allowed researchers to 

triangulate findings to add validity to results by capturing both statistical trends as well as rich, nuanced 

narratives from EFL teachers. 

2.4. Data Analysis Techniques 

Data analysis techniques present several instruments to extract qualitative and quantitative data from teachers 

in learning English as a Foreign Language (EFL). Such methods include thematic identification and analysis 

of themes or patterns within qualitative data from interviews or open-ended questions in survey instruments. 

This research methodology allows researchers to capture the nuanced experiences and responses of EFL 

teachers to their teaching environment. Further, there might be descriptive statistics to summarize 

quantitative data for insight into demographic information and general trends among respondents. Also, 

triangulation is a part of such methods focusing on combining more than such data source or methods for 

improving the validity and reliability of the findings. Finally, through such an extensive set of data analysis 

methods, this research would comprehensively understand the challenges of the opportunities that EFL 

teachers find in India's higher education system. 

 

3. Findings 

The results highlight that EFL teachers face huge challenges in the field of higher education across India, 

including inadequate institutional support, lack of resources, and varying degrees of motivation on part of the 

students. The study indicates that teachers are interested in additional professional development opportunities 

and improved collaboration with other faculty to enrich their teaching practice. 

 

 

3.1. Challenges Faced by EFL Teachers  

The environment for EFL teachers in India has perhaps the most trying set of challenges in higher education, 

such as a lack of infrastructure, a high student-to-English instructor ratio, and heterogeneity of students' 

capabilities. Many institutions do not even have access to modern teaching materials and technology, leading 

directly to ineffective teaching and engagement processes. More so, the differences in students' language 

backgrounds usually result in difficulties when trying to address individual learning needs and leave teachers 
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with no option other than that of being nonchalant about the individualized nature of their teaching. In 

addition, due to mounting pressure to fulfill institutional expectations and standards of the prescribed 

curriculum, many times teachers cannot remain creative or flexible in their lesson plans. All these factors 

come together to create a very complex environment in which EFL teachers must constantly evolve towards 

providing quality education in an environment filled with systemic constraints. 

3.2. Institutional Barriers  

The institutional barriers pose such a glaring challenge to the professional development and efficiency of 

English as Foreign Language (EFL) educators in contemporary times, that when one closely observes the 

Indian higher education environment, it is very easy to see them. Such barriers included limited 

administration openings, poor facilities, and a lack of assistance towards innovative teaching approaches. 

Many institutions lack facilities such as technology and current learning materials that are indispensable in 

modern language instruction. Bureaucracy at its worst can crush creativity and promote an isolationist 

attitude toward collaboration on the part of the teachers. Standardized testing emphasizes rote learning over 

communicative competence, and thereby aggravates the teaching situation. Therefore, such institutional 

impediments create an atmosphere repugnant to nurturing effective EFL teaching practices that in turn 

determine student outcomes and the totality of quality education. 

3.3. Pedagogical Challenges  

The pedagogical challenges for teachers of English as a Foreign Language (EFL) in India confronting higher 

education are manifold and deeply embedded in systemic issues. The challenges are egregious, with the 

unavailability of core resources such as teaching materials and technology, and outdated materials useful for 

effective instruction. Often, students exhibit divergence in their language proficiency levels, which de facto 

constitutes hurdles to the common teaching approach of "one method fits all." Furthermore, the examination-

oriented approach restricts students’ and teachers’ ability to develop new techniques of teaching which 

impart critical and communication skills, often leading to disinterest and low class participation by students 

who see no relevance of the learning of English language skills to their future jobs. These factors create a 

murky teaching landscape that restricts EFL instructors from looking at positions to further the language 

competencies of their students. 

3.4. Student Engagement Issues 
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Situation of student engagement in higher education in India paints a rather dismal picture of the EFL 

teachers, largely due to these interrelated factors about large class size, heterogeneous student backgrounds, 

dissimilar motivation levels, and the levels of proficiency in the English language. The teachers have always 

reported on how difficult it is to get the students engaged in an active mode of participation by passive 

learners whose very behavior is facilitated through traditional teaching methods that promote rote learning 

before interactive learning. There seems to be rampant discouragement in engaging students effectively due 

to limited resources and support for innovation in teaching. This has led EFL teachers to stress the need for 

more personalized attention paid to individual student needs and a more dynamic classroom environment 

conducive to learning. 

4. Support Systems for EFL Teachers 

4.1. Professional Development Opportunities 

In the Indian higher education context, the professional development opportunities for EFL teachers are 

becoming more diverse and available, correlating with the increasing recognition of the need for EFL 

educators to learn and adapt to the changing teaching methods and methodologies. Workshops, seminars, and 

conferences organized by institutions focus on innovative teaching practices, technology integration, and 

curriculum development concerning the needs of the English language learners. Moreover, online platforms 

offer flexible access to pedagogy and language acquisition theory courses so that teachers can develop skills 

at their own pace. International collaboration between universities and other organizations adds to these 

opportunities by granting exchange programs and research collaborations exposing educators to international 

practices. This multifarious way enhances skills and abilities of EFL teachers as well as the quality of 

English language education in India. 

4.2. Institutional Support Mechanisms 

Institutional support mechanisms in the Higher Education Area of the EFL teachers in India are embedded in 

several structures and processes designed to promote teaching effectiveness and professional development. 

These mechanisms range from structured orientation programs for new faculty, on-the-job training programs 

in pedagogy and language skills, access to teaching and technological resources, mentorship of new faculty 

by senior professors, and institutional policies promoting research and faculty collaboration. EFL programs 

in universities provide avenues for feedback for teachers to voice their concerns and suggestions, thereby 

allowing the establishment of an inclusive academic culture that appreciates their contribution. Such support, 
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therefore, becomes one way of promoting the quality of teaching, enhancing job satisfaction, and increasing 

the retention of EFL teachers amidst challenges in the higher education environment in India. 

5. Discussed items 

5.1. Applicability and Capability for Policy and Practice 

The findings from the study underline the critical need for policies that address the uncommon challenges 

faced by EFL teachers in Indian higher education. The findings mention that effective policies should focus 

on professional development, teaching resources, and collaborative working environments for the teachers. If 

educational authorities take teacher feedback into account when developing policies, the result would be 

more responsive and adaptive policies that encourage good practices in teaching and support learning 

outcomes for the students. However, the ability of institutions to put these policies into practice would 

depend on the availability of funding, program training, and institutional systems of support that give EFL 

teachers the ability to function effectively in their roles. This comprehensive framework would guarantee that 

both policy and practice nature are grounded in classroom realities, thus raising the profile of HE in India. 

 

 

5.2. Suggestions On the Improvement of the Teaching of EFL 

If EFL in Indian higher education institutions must be enhanced, it must necessarily involve a multi-pronged 

strategy from the technology curriculum integration to continuous professional development of teachers and 

creating an interactive learning environment. Digital tools and resources can help make lessons livelier and 

more accessible to students through language learning apps. Constant workshops and trainings could help 

educate teachers on innovative teaching methodologies and recent trends in linguistics. Students working on 

collaborative projects, peer-assisted learning, etc., would allow real language experience and cultural 

exchange, promoting better proficiency of English and also building up their confidence to use it. 

5.3. The role of institutional support 

While institutional support may greatly enhance the effectiveness of teaching English as a Foreign Language 

(EFL) at higher levels of education in India, it has many dimensions: adequate provision of resources, 

professional development, and enhancement of an academic culture that popularizes and values language 

education. This kind of support can work for improvement in curriculum design, access to new technologies 
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for teaching, and skills enhancement of teachers to adapt to new challenges in language teaching. Apart from 

that, the presence of a strong institutional culture encourages partnerships among teaching staff and research 

endeavors that work toward bettering pedagogy. Effective strategic support mechanisms that prioritize EFL 

programs ultimately give teachers the means to provide quality education that serves the various needs of 

students in a globalized world. 

6. Conclusion 

6.1. Summary of Main Findings 

The study discusses the different difficulties that EFL teachers face in India within the higher education 

system, such as inadequate resources, lack of institutional support, and differences in student motivation. 

They are in dire need of more professional development and pedagogical practices designed specifically to 

make them more effective teachers. The study also shows that the academic environment should be more 

supportive through teacher input and collaborative support among teachers to make gains in the field as a 

whole. 

 

6.2. Areas of Research that Need to be Focused on 

The study elaborates that English as a foreign language teachers have to face several challenges in higher 

education, ranging from lack of resources and institutional support to varying degrees of student motivation. 

The researches show that these teachers demand better prospects in professional development and improved 

pedagogical practices to do justice to their professional effectiveness for the teachers. It basically entails the 

essential collaborative framework of teachers in an environment where their teaching needs are being met, 

thereby ending up in more improved educational outcomes altogether. 

References 

1. Akbana, Y. E., & Yavuz, A. (2020). Global issues in EFL teaching: EFL lecturers’ voices at a state 

university. Kahramanmaraş Sutcu Imam University Journal of Education, 2(1), 83-102. 

 

2. Banditvilai, C. (2016). Enhancing students’ language skills through blended learning. Electronic 

Journal of e-Learning, 14(3), 223-232. 

 



   IJAER/ March-April 2024/Volume-13/Issue-2                                      ISSN: 2278-9677 

Copyright@ijaer.org                                                                                                                                         Page  609          

3. Bhat, S., Raju, R., Bikramjit, A., & D’Souza, R. (2018). Leveraging E-learning through Google 

Classroom: A usability study. Journal of Engineering Education Transformations, 31(3), 129-135. 

 

4. Dede, C., Jass Ketelhut, D., Whitehouse, P., Breit, L., & McCloskey, E. M. (2009). A research 

agenda for online teacher professional development. Journal of Teacher Education, 60(1), 8-19. 

 

5. Dina, A. T., & Ciornei, S. I. (2014). Teaching less widely used languages with qualitative multimedia 

resources. Procedia - Social and Behavioral Sciences, 128, 246–250. 

 

6. Eberle, J., & Hobrecht, J. (2021). The lonely struggle with autonomy: A case study of first-year 

university students’ experiences during emergency online teaching. Computers in Human Behavior, 

121, 106804. 

 

7. Ghosh, S., & Choudhury, M. (2020). Voices from the classroom: Perspectives of Indian EFL teachers 

on online education during COVID-19 pandemic. International Journal of English Language 

Teaching, 8(2), 1-12. 

 

8. Hargreaves, A. (1996). Revisiting Voice. Educational Researcher, 25(1), 12–19. 

 

9. Hemrungrote, S., Jakkaew, P., & Assawaboonmee, S. (2017). Deployment of Google Classroom to 

enhance SDL cognitive skills: A case study of introduction to information technology course. 2017 

International Conference on Digital Arts, Media and Technology (ICDAMT), 200-204. 

 

10. Jansem, A. (2021). The feasibility of foreign language online instruction during the COVID-19 

pandemic: A qualitative case study of instructors’ and students’ reflections. International Education 

Studies, 14(4), 93-102. 

 

11. Kagan, D.M.(1992). Implication of research on teacher belief.Educational Psychologist,27(1),65–90. 

 



   IJAER/ March-April 2024/Volume-13/Issue-2                                      ISSN: 2278-9677 

Copyright@ijaer.org                                                                                                                                         Page  610          

12. Kim,L.E.,& Asbury,K.(2020).”Like a rug had been pulled from under you”: The impact of COVID‐

19 on teachers in England during the first six weeks of the UK lockdown.British Journal of 

Educational Psychology,90(4),1062-1083. 

 

13. Kumaravadivelu,B.(2003).”Beyond methods: Macrostrategies for language teaching”.New Haven: 

Yale University Press. 

 

14. Lall,M., Jain,S.& Singh,A.(2021).”Teachers’ voices on the impact of COVID-19 on school 

education: Are Ed-tech companies really the panacea?”Contemporary Education Dialogue,18(1),58–

89. 

 

15. Liu,Z.(2022).”Reading in the age of digital distraction.”Journal of Documentation. 

 

16. Mohsen,M.A.& Shafeeq,C.P.(2014).”EFL Teachers’ Perceptions on Blackboard 

Applications.”English Language Teaching,7(11),108-118. 

 

17. Nambiar,D.(2020).”The impact of online learning during COVID-19: students’ and teachers’ 

perspective.”International Journal of Indian Psychology,8(2),783-793.DIP:18 .01 .094/20200802 

 

 

18. Nespor,J.(1987).”The Role of Beliefs in the Practice of Teaching.”Journal of Curriculum 

Studies,19(4),317–328. 

 

19. Orlov,G.et al.(2021).”Learning during the COVID-19 pandemic: It is not who you teach but how you 

teach.”Economics Letters.  

 

20. Pajares,M.F.(1992).”Teachers’ beliefs and educational research: Cleaning up a messy 

construct.”Review of Educational Research,62(3),307-332. 

 



   IJAER/ March-April 2024/Volume-13/Issue-2                                      ISSN: 2278-9677 

Copyright@ijaer.org                                                                                                                                         Page  611          

21. .Robinson,B.(2008).”Using ICT and distance education to increase access,equity and qualityof rural 

teachers’ professional development.”The International Reviewof Research in Open and Distributed 

Learning,9(1). 

 

22. Sepulveda-Escobar,P.& Morrison,A.(2020).”Online teaching placement during the COVID-19 

pandemic in Chile: Challenges and opportunities.”European Journalof Teacher Education,43(4),587-

607. 

 

23. Todd,W.R.(2020).”Teachers’ perceptionsof theshiftfromtheclassroomtoonline teaching.”International 

Journalof TESOL Studies,2(2) ,4–16. 

 

24. Ventayen,R.J.M.et al.(2018).”Usability evaluationof google classroom : Basisfortheadaptationof 

gsuite e-learning platform.”Asia Pacific Journalof Education ,Artsand Sciences,5(3). 

 

25. Wintachai,P.et al.(2020).”Exploring Thai university EFL teachers’ perceptions toward online 

education duringCOVID -19 pandemic.”European Proceedingssof Socialand Behavioural Sciences,34 

,123 -130. 

 

 

 

 

 

 

 


