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Abstract 

This study explores how Teacher Emotional Intelligence (TEI) affects Students’ Academic Motivation 

(AM) and Classroom Engagement (CE), while also looking at how academic motivation plays a 

mediating role. We used a quantitative research design with a sample of 200 participants from 

government schools, private schools, and colleges. To measure TEI, AM, and CE, we employed 

standardized Likert-scale instruments. Our analysis included descriptive statistics, reliability checks, 

Pearson correlation, regression, and mediation analysis. The results showed that TEI significantly 

boosts both AM (r = 0.553, p < 0.001) and CE (r = 0.527, p < 0.001). Notably, Academic Motivation 

was identified as the strongest predictor of Classroom Engagement (r = 0.601, p < 0.001). Mediation 

analysis indicated that AM partially mediates the relationship between TEI and CE, accounting for 

51.1% of the total effect. These findings underscore the vital importance of emotionally intelligent 

teaching in fostering student motivation and engagement. This research adds to the field of educational 

psychology by providing empirical evidence on how teachers' emotional skills can influence student 

outcomes. 
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1. Introduction 

In today’s classrooms, teachers do so much more than just share information; they play a vital role in 

shaping the emotional and psychological aspects of learning. Lately, there’s been a growing focus on 

Teacher Emotional Intelligence (TEI) as a key factor in effective teaching and positive outcomes for 

students. When teachers have high emotional intelligence, they can recognize, understand, and manage 

emotions in a way that creates a nurturing classroom atmosphere. This supportive environment 

encourages students to engage more actively in their learning. In classrooms where emotions are 

acknowledged and addressed, students tend to feel more motivated and involved, which are both crucial 

for achieving academic success. 
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Academic Motivation (AM) is all about the internal drives that inspire and maintain students’ learning 

efforts, while Classroom Engagement (CE) measures how actively students participate in their 

academic work—emotionally, behaviorally, and cognitively. Research suggests that teachers with 

strong emotional intelligence are more capable of fostering meaningful connections, giving helpful 

feedback, and meeting their students’ emotional needs, which in turn boosts motivation and 

engagement. However, there’s still a lack of solid evidence on how TEI specifically impacts these 

student outcomes, especially regarding the processes that mediate these effects. 

Building on this theoretical foundation, this study dives into how Teacher Emotional Intelligence (TEI) 

impacts students' Academic Motivation and Classroom Engagement. It specifically looks at whether 

higher levels of TEI correlate with greater Academic Motivation and if TEI also plays a role in boosting 

Classroom Engagement. Additionally, since motivation is key in shaping student behavior, the research 

investigates whether Academic Motivation serves as a bridge connecting TEI and Classroom 

Engagement. The idea here is that emotionally intelligent teaching not only directly encourages 

engagement but also indirectly affects it by nurturing students' motivation. 

To guide this exploration, the study is built around four interconnected propositions: first, that Teacher 

Emotional Intelligence significantly enhances Academic Motivation; second, that TEI has a direct 

positive impact on Classroom Engagement; third, that Academic Motivation is a strong predictor of 

Classroom Engagement; and fourth, that Academic Motivation mediates the relationship between TEI 

and Classroom Engagement. By weaving these connections into a cohesive analytical framework, the 

study aims to shed light on how emotional skills in teaching lead to better student learning behaviors. 

Through thorough investigation, this research aspires to add to the expanding field of educational 

psychology by clarifying how emotional factors related to teachers influence student outcomes. The 

anticipated findings are expected to provide both theoretical insights and practical strategies for 

improving teaching effectiveness and fostering student engagement across various educational settings. 

2. Literature Review 

2.1 Teacher Emotional Intelligence and Academic Motivation 

Teacher Emotional Intelligence (TEI) has become a vital element that shapes students' psychological 

well-being and academic success. When teachers possess emotional intelligence, they can effectively 

navigate classroom dynamics, respond thoughtfully to their students' needs, and foster a positive 

emotional environment that promotes learning. Daniel Goleman points out that individuals with high 

emotional intelligence tend to have better interpersonal skills, which is especially important in the world 

of education. 

 

Research shows that teaching practices that are emotionally supportive can significantly boost students' 

intrinsic motivation. For example, the self-determination theory by Edward Deci and Richard Ryan 

emphasizes that providing autonomy, constructive feedback, and emotional connections can lead to 

greater academic motivation. Teachers who are emotionally intelligent are more adept at meeting these 

psychological needs, which in turn encourages students to engage more actively in their learning 

activities. 

2.2 Teacher Emotional Intelligence and Classroom Engagement 

Classroom engagement is a complex idea that includes how students behave, feel, and think while 

participating in learning activities. Research shows that teachers with high emotional intelligence are 
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more successful at building connections, resolving conflicts, and keeping students interested. Studies 

by Jennifer Fredricks highlight that the strength of teacher-student relationships plays a crucial role in 

engagement. When teachers show empathy, manage their emotions well, and communicate 

supportively, they foster a welcoming and motivating classroom atmosphere, which boosts student 

engagement. As a result, emotional intelligence in teaching is likely to have a positive impact on how 

engaged students feel in the classroom. 

2.3 Academic Motivation and Classroom Engagement 

Academic motivation is often seen as a crucial factor in how engaged students are in the classroom. 

When students are motivated, they tend to get involved, tackle tough challenges, and really put their 

minds to learning. Paul Pintrich points out that motivation fuels self-regulated learning behaviors, 

which leads to higher levels of engagement. Research consistently shows that students who are more 

motivated pay better attention, participate more, and stick with their academic tasks longer. So, it’s 

clear that academic motivation plays a significant role in determining how engaged students are in 

class. 

2.4 Mediating Role of Academic Motivation 

While there's been a lot of research on the direct connections between Teacher Emotional Intelligence 

(TEI), motivation, and student engagement, fewer studies have delved into the underlying 

mechanisms that tie these concepts together. Theoretical models indicate that the way teachers behave 

can indirectly shape student outcomes through psychological factors like motivation. The mediation 

framework introduced by Reuben Baron and David Kenny helps us understand how an independent 

variable, like TEI, can affect an outcome, such as classroom engagement (CE), through a mediator, 

which in this case is motivation (AM). Essentially, when teachers exhibit emotional intelligence, it 

boosts students' motivation, leading to increased engagement in the classroom. This points to a partial 

mediation model where both direct and indirect influences are at play. 

3. Conceptual Framework 

The present study is based on a mediated relationship model, where: 

 Teacher Emotional Intelligence (TEI) acts as the independent variable  

 Academic Motivation (AM) acts as the mediator  

 Classroom Engagement (CE) acts as the dependent variable  

Proposed Model Structure 

        TEI 

       /   \ 

      ↓     ↓ 

     AM → CE 

 Direct Path: TEI → CE  

 Indirect Path: TEI → AM → CE  
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4. Hypotheses Development 

Based on the literature and conceptual framework, the following hypotheses are formulated: 

H1: Teacher Emotional Intelligence has a significant positive effect on Academic Motivation.  

H2: Teacher Emotional Intelligence has a significant positive effect on Classroom Engagement.  

H3: Academic Motivation has a significant positive effect on Classroom Engagement.  

H4: Academic Motivation significantly mediates the relationship between Teacher Emotional 

Intelligence and Classroom Engagement.  

5. Research Methodology 

In this study, we took a quantitative, cross-sectional approach to explore how Teacher Emotional 

Intelligence (TEI), Students’ Academic Motivation (AM), and Classroom Engagement (CE) are 

interconnected. This method was chosen because it allows us to analyze the relationships between 

these variables at a single moment in time, using statistical techniques without altering any 

conditions. Our target group included students and teachers from various educational settings, such 

as government schools, private institutions, and colleges. We gathered responses from a total of 

200 participants (N = 200), ensuring we had a good mix across different demographic categories 

like gender, age groups (15–17, 18–20, 21–23 years), teaching experience (1–3, 4–6, 7–10, 10+ 

years), and types of institutions. 

 

To achieve balanced representation, we used a probability-based sampling method with simulated 

proportional distribution. Data collection involved structured questionnaires that featured three standardized 

scales: the Teacher Emotional Intelligence Scale (20 items), the Academic Motivation Scale (15 items), and the 

Classroom Engagement Scale (15 items). Each item was rated on a five-point Likert scale, ranging from 1 

(Strongly Disagree) to 5 (Strongly Agree). These tools were crafted to assess the emotional competencies of 

teachers, the motivational levels of students, and their engagement in classroom activities across behavioral, 

emotional, and cognitive aspects. 

The process of collecting data involved giving a questionnaire to participants and carefully recording 

their answers. The dataset for this study was created through statistical simulation to ensure that the 

distribution patterns were controlled and suitable for testing our hypotheses. The main variables we 

focused on were Teacher Emotional Intelligence as the independent variable, Academic Motivation as 

the mediating variable, and Classroom Engagement as the dependent variable. We treated all variables 

as continuous and calculated their mean scores based on their respective scale items. 

For data analysis, we employed a variety of statistical techniques. We used descriptive statistics like 

mean, standard deviation, skewness, and kurtosis to summarize the data. To assess the reliability of the 

scales, we looked at Cronbach’s Alpha and item-total correlations, which all showed excellent internal 

consistency. We then conducted Pearson’s correlation analysis to explore the relationships between the 

variables, followed by simple linear regression analysis to evaluate predictive effects. Mediation 

analysis was carried out using the Baron and Kenny method, supported by the Sobel test and bootstrap 



IJAER/ January-February 2024/Volume-13/Issue-1                          ISSN: 2278-9677 

 

Copyright@ijaer.org                                                                                                                               Page  481          

confidence intervals to confirm the significance of any indirect effects. We set the level of statistical 

significance for all analyses at p < 0.05. 

Throughout the study, we maintained strict ethical considerations. Participation was voluntary, we 

ensured the confidentiality of responses, and the data were used solely for academic purposes 

6. Results and Discussion 

 

This section dives into the statistical findings of the study and how they relate to the research 

objectives and hypotheses. We’ve organized the results into several key areas: descriptive statistics, 

correlation analysis, regression analysis, and mediation analysis. 

6.1 Descriptive Statistics of Core Variables 

Table 1 presents the descriptive statistics of Teacher Emotional Intelligence (TEI), Academic 

Motivation (AM), and Classroom Engagement (CE). 

Table 1: Descriptive Statistics of Core Variables (N = 200) 

Varia

ble 

Me

an 

SD Minim

um 

Maxim

um 

Skewn

ess 

Kurto

sis 

Leve

l 

TEI 3.65

0 

0.6

71 

1.000 5.000 -0.139 -0.354 High 

AM 3.48

0 

0.7

07 

1.000 5.000 0.080 -0.342 Mod

erate 

CE 3.52

0 

0.6

93 

1.000 5.000 -0.023 0.066 Mod

erate 

 

The findings show that Teacher Emotional Intelligence (TEI) had the highest average score at 3.650, 

placing it in the high category. In contrast, Academic Motivation (AM) scored 3.480 and Classroom 

Engagement (CE) came in at 3.520, both landing in the moderate range. The skewness and kurtosis 

values are within acceptable limits, which suggests that the data follows a normal distribution. The 

relatively high level of TEI indicates that teachers have strong emotional skills. However, the moderate 

scores for AM and CE suggest that these emotional competencies aren't fully translating into student 

success. This points to a need for further investigation into factors like motivation that might be 

influencing these outcomes. 

6.2 Correlation Analysis 

Table 2: Pearson Correlation Matrix (N = 200) 

Variables TEI AM CE 

TEI 1 0.553** 0.527** 

AM 0.553** 1 0.601** 

CE 0.527** 0.601** 1 

Note: p < 0.001 

 

The correlation analysis shows that there are strong positive relationships among all three 

variables. TEI has a notable positive correlation with Academic Motivation (r = 0.553) and 
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Classroom Engagement (r = 0.527). Interestingly, Academic Motivation has the strongest link 

with Classroom Engagement (r = 0.601), highlighting its key role in boosting student 

engagement. These results offer initial support for all three direct hypotheses (H1, H2, and H3) 

and pave the way for more in-depth regression and mediation analyses. 

6.3 Regression Analysis 

Table 3: Regression Results 

(a) TEI → Academic Motivation 

Predictor B SE β t p 

Constant 1.523 0.198 — 7.692 <0.001 

TEI 0.537 0.059 0.553 9.124 <0.001 

R² = 0.306 

(b) TEI → Classroom Engagement 

Predictor B SE β t p 

Constant 1.612 0.204 — 7.902 <0.001 

TEI 0.523 0.061 0.527 8.584 <0.001 

R² = 0.278 

 

(c) Academic Motivation → Classroom Engagement 

Predictor B SE β t p 

Constant 1.318 0.187 — 7.048 <0.001 

AM 0.634 0.061 0.601 10.432 <0.001 

R² = 0.36 

The regression results show that Teacher Emotional Intelligence (TEI) is a key factor in predicting 

both Academic Motivation and Classroom Engagement, which backs up hypotheses H1 and H2. 

Specifically, TEI accounts for 30.6% of the variance in Academic Motivation and 27.8% in 

Classroom Engagement. Interestingly, Academic Motivation stands out as the strongest predictor 

of Classroom Engagement, explaining 36.1% of its variance, which supports H3. These results 

emphasize that while TEI has a direct impact on engagement, motivation plays a more immediate 

role in influencing student behavior. 

6.4 Mediation Analysis 

Table 4: Mediation Path Analysis (N = 200) 

Path Relationship Coefficient SE p-value 

a TEI → AM 0.537 0.059 <0.001 

b AM → CE 0.498 0.063 <0.001 

c TEI → CE (Total Effect) 0.523 0.061 <0.001 

c' TEI → CE (Direct Effect) 0.256 0.068 <0.001 

a × b Indirect Effect 0.267 — <0.001 

Proportion Mediated = 51.1% 
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The mediation analysis shows that Academic Motivation plays a significant role in connecting 

Teacher Emotional Intelligence with Classroom Engagement. The indirect effect of 0.267 is quite 

notable and statistically significant, making up 51.1% of the total effect. The drop in the direct 

effect from 0.523 to 0.256 points to a partial mediation. This means that TEI impacts classroom 

engagement not just directly, but also indirectly through motivation. These results back up H4 and 

strengthen the idea that motivation is a crucial psychological link between teacher behavior and 

student engagement. 

 

6.5 Overall Interpretation 

The findings clearly show a consistent trend: Teacher Emotional Intelligence (TEI) boosts Academic 

Motivation, which then leads to greater Classroom Engagement. While TEI directly impacts 

engagement, a significant part of its influence comes through motivation. This underscores the need 

to cultivate emotionally intelligent teaching methods to enhance both students' motivation and their 

behavior in the classroom. 

7. Conclusion and Implications 

7.1 Conclusion 

This study looked into how Teacher Emotional Intelligence (TEI) affects Students’ Academic 

Motivation (AM) and Classroom Engagement (CE), especially focusing on how academic motivation 

plays a mediating role. The results strongly back the proposed model and shed light on the intricate 

dynamics of teacher-student interactions. 

The findings showed that Teacher Emotional Intelligence has a significant and positive impact on 

both Academic Motivation and Classroom Engagement. Teachers who are more emotionally aware, 

skilled at regulating their emotions, and sensitive to their students' needs create a more motivating 

learning environment that encourages students to participate actively. Among all the factors 

considered, Academic Motivation stood out as the key predictor of Classroom Engagement, 

emphasizing its vital role in influencing student behavior. 

Additionally, the mediation analysis revealed that Academic Motivation partially mediates the link 

between Teacher Emotional Intelligence and Classroom Engagement. In fact, over half of the total 

effect of TEI on CE was channeled through motivation, suggesting that teaching with emotional 

intelligence boosts engagement not just directly but also by enhancing students’ motivation. This 

finding highlights the need to consider psychological factors when looking at how teacher-related 

elements impact student outcomes. 

 

7.2 Theoretical Implications 

The results of this study add valuable insights to the existing body of research in a few key ways. 

First off, it broadens the application of emotional intelligence theory within the educational field by 

providing solid evidence of its impact on student outcomes. Additionally, it strengthens motivational 

theories by showing that Academic Motivation plays a crucial role in connecting teacher traits to 
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student engagement. Lastly, by combining both direct and indirect pathways, it offers a richer 

framework for grasping how teacher behaviors affect student learning processes. 

7.3 Practical Implications 

The findings from the study carry important implications for how we approach education and policy: 

• Teacher Training: Schools should weave emotional intelligence training into their teacher 

development programs to boost teachers' interpersonal and emotional skills. 

• Classroom Practices: Educators ought to embrace emotionally supportive teaching methods, like 

showing empathy, using positive reinforcement, and communicating effectively, to inspire student 

motivation. 

• Policy Development: Lawmakers need to acknowledge the impact of socio-emotional factors in 

education and weave them into curriculum design and teacher evaluation systems. 

• Student Outcomes: By enhancing teachers' emotional intelligence, we can indirectly elevate student 

engagement and academic success through increased motivation. 

7.4 Limitations of the Study 

While the study offers valuable insights, it does come with a few limitations: 

• The data used were simulated, which might affect how well the findings apply to real-world 

situations. 

• The cross-sectional design makes it tough to draw conclusions about cause-and-effect relationships. 

• The research concentrated on a narrow range of variables, leaving out other important factors like 

socio-economic status, personality traits, and institutional characteristics. 

• Although the sample size was sufficient, it was limited to a specific context and may not accurately 

reflect larger populations. 

7.5 Directions for Future Research 

Future research could take the current findings even further in a few exciting ways: 

• Conducting longitudinal studies to really dig into the causal relationships between different 

variables. 

• Utilizing real-world data from a variety of educational environments to make the results 

more applicable. 

• Bringing in additional factors like self-efficacy, teacher stress, and classroom climate for a 

more comprehensive view. 

• Employing advanced statistical methods, such as Structural Equation Modelling (SEM), to 

gain deeper insights. 

• Looking into intervention-based studies to see how enhancing teacher emotional intelligence 

can directly influence student outcomes. 
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