
   IJAER/ July-August 2025/Volume-14/Issue-4                           ISSN: 2278-9677 

 International Journal of Arts & Education Research 
 (Peer-Reviewed, Open Access, Fully Refereed International Journal)           Impact Factor:7.06 

 

Copyright@ijaer.org                                                                                                                                         Page  880          

Systematic Barriers and Innovations in EFL Teaching across 

Indian Higher Education 

Preethy Ann Mathew 

Ph.D. Scholar, Department Of English, 

Arni School Of Arts And Humanities 

Arni University, Indora, Kangra (H.P), India 

Email Address: Preethyannmathew@Gmail.Com  

Abstract 

The study explores the attitudes of English as Foreign Language (EFL) teachers about the higher education 

scenario in India. Qualitative interviews conducted with a diverse range of EFL teachers then throw light 

on a few critical issues concerning challenges in teaching, institutional support, and technology integration 

in teaching languages. The result showed that, despite teachers claiming they are willing to engage the 

students and improve learning outcomes, they are faced with great difficulties such as inadequate resources, 

limited opportunities for professional development, and mixed levels of support from the administration. 

The study stresses the need to promote a collaborative teaching culture on campus and conduct relevant 

training so as to assist teachers in addressing changing educational demands.  

Introduction 

The higher education system in India is characterized by diversity and rapid evolution, with a large 

number of institutions that have been set up to meet international standards. Though with its troubles, 

which may include a wide range of levels of institutional support, variable availability of resources, and 

differing pedagogical approaches, the article aims at bringing to the fore the voices of the EFL teachers 

that would represent their unique viewpoint about teaching contributions towards language acquisition 

and intercultural communication in this compressed and increasingly interdependent world. By listening 

to their voices, one would also be able to make sound policy and curriculum decisions for the 

improvement of English language instruction. This article not only throws up the voices but also adds to 

the academic discourse to such discussions in language education besides being useful for the 
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stakeholders in trying to establish a better working and learning environment for a greater number of 

scholars across India.  

1. Background of the Study 

1.1. Importance of Teacher Perspectives 

Challenges and opportunities are placed before educators, determining what will ensue in crafting 

curricula, teaching strategies, and forms of student engagement. Sharing their experiences and opinions 

enhances the understanding of pedagogical practices and institutional policies, shaping an environment 

conducive to academic excellence and cultural relevance. Consequently, the recognition of teacher 

perspectives will also assist in designing better professional development programs that meet educators' 

actual needs, resulting in furthering the quality of education that higher education institutions in India 

provide to their students. 

2. Methodology 

2.1. Research Design 

This study is qualitative in nature with semi-structured interviews for the collection of in-depth insights 

from EFL teachers of different higher education institutes in India. This allows the researcher to 

understand their personal experiences, the challenges faced in the teaching environment, organizational 

support, as well as pedagogical practices. The selection of the sample might also be purposive sampling 

to include representation from all parts of India and types of institutions to add content richness to the 

data collected. Data collection would typically involve thematic coding for finding out common themes 

and patterns from the interviews to give a whole perception about the EFL teaching landscape of Indian 

higher education. 

2.2. Participants 

Considering the assortment of English as a Foreign Language teachers selected from various higher 

educational institutions, the study would mostly consist of experienced and novice instructors from as 

many places and as different from universities, colleges, or types of institution as technical institutes; all 

institutions are in India. This variety would bring different opinions on the challenges and opportunities 

that EFL teachers encounter in the Indian higher education system.  
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2.3. Methods of Data Collection 

Employing an appropriate mixed-methods design brought both qualitative and quantitative tools for data 

collection to try and understand well the experiences and perceptions of teachers of English as a Foreign 

Language (EFLs)-related returns. Surveys were administered to quite a varied sample of EFL teachers in 

the higher education institutions around India. This allowed collecting quantitative data about their 

practices, challenges, and support from their institution. In addition to surveys, semi-structured interviews 

were administered to a few selected participants to gain in-depth qualitative perception about their 

experiences and thoughts on the higher education environment.  

3. Findings 

3.1. Challenges Faced by EFL Teachers  

The environment for EFL teachers in India has perhaps the most trying set of challenges in higher 

education, such as a lack of infrastructure, a high student-to-English instructor ratio, and heterogeneity of 

students' capabilities. Many institutions do not even have access to modern teaching materials and 

technology, leading directly to ineffective teaching and engagement processes. More so, the differences in 

students' language backgrounds usually result in difficulties when trying to address individual learning 

needs and leave teachers with no option other than that of being nonchalant about the individualized 

nature of their teaching. In addition, due to mounting pressure to fulfill institutional expectations and 

standards of the prescribed curriculum, many times teachers cannot remain creative or flexible in their 

lesson plans.  

3.2. Institutional Barriers  

The institutional barriers include limited administration openings, poor facilities, and a lack of assistance 

towards innovative teaching approaches. Many institutions lack facilities such as technology and current 

learning materials that are indispensable in modern language instruction. Standardized testing emphasizes 

rote learning over communicative competence, and thereby aggravates the teaching situation. Therefore, 

such institutional impediments create an atmosphere repugnant to nurturing effective EFL teaching 

practices that in turn determine student outcomes and the totality of quality education. 
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3.3. Pedagogical Challenges  

The pedagogical challenges for teachers of English as a Foreign Language (EFL) in India confronting 

higher education are manifold and deeply embedded in systemic issues. The challenges are egregious, 

with the unavailability of core resources such as teaching materials and technology, and outdated 

materials useful for effective instruction. Often, students exhibit divergence in their language proficiency 

levels, which de facto constitutes hurdles to the common teaching approach of "one method fits all." 

Furthermore, the examination-oriented approach restricts students’ and teachers’ ability to develop new 

techniques of teaching which impart critical and communication skills, often leading to disinterest and 

low-class participation by students who see no relevance of the learning of English language skills to their 

future jobs. These factors create a murky teaching landscape that restricts EFL instructors from looking at 

positions to further the language competencies of their students. 

3.4. Student Engagement Issues 

Situation of student engagement in higher education in India paints a rather dismal picture of the EFL 

teachers, largely due to these interrelated factors about large class size, heterogeneous student 

backgrounds, dissimilar motivation levels, and the levels of proficiency in the English language. There 

seems to be rampant discouragement in engaging students effectively due to limited resources and 

support for innovation in teaching. This has led EFL teachers to stress the need for more personalized 

attention paid to individual student needs and a more dynamic classroom environment conducive to 

learning. 

4. Conclusion 

4.1. Areas of Research that Need to be Focused on 

The study elaborates that English as a foreign language teachers have to face several challenges in higher 

education, ranging from lack of resources and institutional support to varying degrees of student 

motivation. The researches show that these teachers demand better prospects in professional development 

and improved pedagogical practices to do justice to their professional effectiveness for the teachers. It 

basically entails the essential collaborative framework of teachers in an environment where their teaching 

needs are being met, thereby ending up in more improved educational outcomes altogether. 
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